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SAASSO’s Services

Training

SAASSO provides training to Governing 
Councils to assist them perform their vital 
roles in our public schools:

Advice

Members can access expert, independent 
advice on their roles, rights & 
responsibilities.

Email info@saasso.asn.au

Education Update

SAASSO’s Education Update gives 
members an uncensored wrap-up of the 
week’s education news.

Bulletin

SAASSO’s bulletin delivers the latest 
education research to parents and 
Governing Councillors.

SAASSO Surveys

SAASSO conducts online surveys 
collecting the opinions & perspectives of 
public school parents and staff.

www.saasso.asn.au

info@saasso.asn.au

(08) 8223 2266

PO Box 6178, Halifax Street, Adelaide, 
SA, 5000

The South Australian Association 
of State School Organisations Inc. 
(SAASSO)

Contents

Advertisements appearing in the magazine are 
not necessarily endorsed by SAASSO. The views 
expressed in the articles are not necessarily 
those of SAASSO or its affiliates.

SAASSO is the parent association for 
public schools in South Australia.

A volunteer organisation, SAASSO has been 
supporting the role and rights of parents in 
the education of their children since 1923.

SAASSO is the school Governing Council 
association for SA’s public schools.

SAASSO supports and advocates for the 
parent-led Governing Councils in their role 
as the governing body in our public schools.

SAASSO’s Vision

All schools are different, with different 
needs. Local Governance is your school 
community making the decisions; in  
the best interests of your children. 
Research shows that Governing  
Councils produce better education 
outcomes because parents & the local 
community:

•	 are more committed to their members 
than central bureaucracies are to their 
clients

•	 understand their problems better than 
a bureaucracy

•	 are more flexible and creative than 
bureaucracies 

•	 are cheaper than bureaucrats, leaving 
more dollars for actual service delivery.

Parent Mental Health	 4

Vaping Program in Schools	 7

Exercise Eases Depression & 
Anxiety in Kids	 8

Principal Health & Wellbeing 2025	9

Students With a Disability - 2025	 12

Governing Council Training	 14

Smacking Could Lead to  
Lower Grades	 17

VET Outcomes 2025	 18

Sports Vouchers	 20

Get Into STEM	 21

Picture Books and Pain	 22

SA Student Wellbeing & 
Engagement 2025	 23

Australia’s Welfare 2025 –  
Education	 24

SAASSO’s 103rd Year	 26

Book Reviews	 27

ATTENTION FAMILIES ATTENTION FAMILIES 
WE INVITE YOU TO HELP US CELEBRATE 
OUR WONDERFUL EDUCATORS!  
WE INVITE YOU TO HELP US CELEBRATE 
OUR WONDERFUL EDUCATORS!  

www.EarlyChildhoodEducatorsDay.org.au



4 Term 2 2026

Parent Mental Health
By Gino Amato

Background

Parent mental health is no longer a peripheral family 
issue. It is a population level determinant of children’s 
development, workforce participation, service demand, 
and long term social and economic outcomes.

Parents with higher wellbeing tend to show greater warmth, 
patience, and emotional availability in their daily interactions, 
helping children to feel secure and supported, features that are 
foundational for healthy development.

Parents who report good wellbeing are also more likely to do the 
things that are associated with effective parenting, building 
stronger and more responsive parent-child relationships.

When parents receive targeted support to enhance their wellbeing, 
children show improvements in behaviour, emotional health, and 
the quality of their relationships with their parents.

At a time when governments are investing heavily in child 
mental health, early intervention, productivity, and 
prevention, the mental health and wellbeing of parents 
remains largely invisible in mainstream policy frameworks. 

Method

The 2025 Parenting Today survey asked more than 10,000 parents 
a range of questions to deepen understanding of the wellbeing 
and mental health of parents across Australia.

The survey included a brief version of the Kessler Psychological 
Distress Scale, a widely used and validated measure of 
psychological distress that assesses feelings of nervousness, 
hopelessness, restlessness, depression, worthlessness, and 
whether everything feels like an effort.

Parenting Today is a national research initiative led by the Parenting 
Research Centre, established with support from the Minderoo 
Foundation and the Victorian Government to build a long-term 
picture of how families are faring across Australia.

Results

•	 77% report good, very good, or excellent physical health.

•	 88% report low or moderate levels of psychological distress.

•	 78% report having at least one trusted person they can turn 
to when life gets tough.

•	 73% also feel confident as parents.

•	 83% describe parenting as a rewarding experience.

•	 27% also live with a disability or chronic health condition that 
affects daily functioning. 

•	 49% experience tiredness.

•	 47% experience self-doubt.

Analysis of the data shows that good mental health is 
shaped more strongly by relational factors and emotional 
experiences than by static characteristics, such as 
parents’ gender, education, or postcode, or household 
structure such as being a sole caregiver.

Drivers of Parent Mental Health

Psychological Distress

Researchers found that the strongest three factors associated 
with parent psychological distress were loneliness, self-doubt 
and low self-compassion. 

This means that, as parents, what matters most for our 
wellbeing is the quality of connections we have, how 
supported we feel, and the emotional climate in which 
we’re parenting.

Loneliness is the most powerful risk factor: Lonely parents 
had 3.6 times higher odds of reporting high psychological distress. 
Researchers found that even a small shift in loneliness made a 
notable difference. Parents who described themselves as ‘hardly 
ever’ lonely reported far less psychological distress than those 
who felt lonely even ‘occasionally’. 

Self-doubt - worrying if we’re doing a good job as a parent, 
and self-compassion (forgiving ourselves when making a 
mistake) are also strong factors: Those who reported more 

Yet beneath these positive experiences, some parents report 
considerable pressures.

•	 57% feel lonely at least occasionally.

•	 45% experience moderate psychological distress - the kinds 
of worries, low mood, or fatigue that, while not indicative of 
serious mental ill-health, still weigh heavily in day-to-day life.

•	 12% report high distress, marked by serious emotional strain 
such as anxiety or depression.

“88% report low or moderate 
levels of psychological distress.”
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What we asked 
about

Parent age

Where parents live

2552 live in 
New South Wales

1937 call 
Queensland home1025 live in 

Western Australia 675 
reside in South 

Australia

270 
are Tasmanians

75 live in 
the Northern 

Territory

3247 
live in Victoria

269 
were from the ACT

Parent 
snapshot

The number of parents who completed  
the Parenting Today national survey making it Australia’s 

largest and most comprehensive survey of parenting.

10,049

35-44 years old

22%
16-34 years old

28%
45-54 years old

5%
of all parents were 
55+ years old

Giving parents a voice
Every parent’s experience is 

different. The Parenting Today 
survey explores how parents’ 
experiences, challenges and 
strengths change as children 

grow and what support is most 
helpful at each stage.©
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Australia’s largest national 
parenting survey

Visit our website 
for more info!

25.6%
of respondents 

were fathers

Family 
dynamics

Parent 
wellbeing

Parenting 
practices

72.5%
of respondents 
were mothers

45%
35-44 years old

self-doubt were 2.4 times as likely to report 
high distress. Those with higher self-
compassion had 46% lower odds of 
reporting high psychological distress, 
indicating a protective effect.

Having a trusted person to rely on was 
showed a statistically significant reduction 
in psychological distress: suggesting that 
an emotionally safe and consistent source 
of support may also help to buffer against 
distress.

Researchers found very weak associations 
between distress and parent gender, 
education, income and child age/parenting 
stage.

These findings highlight the critical 
importance of social connection and 
self-compassion, for all parents, 
whether they live in a solo-caregiver 
household, whether they parent infants 
or teens, or whether they are a mother 
or a father.

Over the past decade there has been a 
steady decline in parent mental health 
among parents in Australia. For example, 
the proportion of parents reporting high 
levels of psychological distress in the 
Parenting Today in Victoria survey data has 
nearly tripled, rising from 4% in 2016 to 11% 
in 2025.

How Does This Impact on Children?

The research suggests that as parents, our 
sense of self-doubt and psychological 
distress are fairly highly linked to the 
parenting practices we use with our children. 
Parents who report higher levels of distress 
and greater self-doubt also report a stronger 
desire to be less impatient and more consistent with their children.

There are also associations between parents’ psychological 
distress and a tendency towards an increased likelihood of 
smacking their child and arguing or yelling at their child. 

Self-compassion (forgiving oneself for parenting mistakes) and 
parent loneliness were also somewhat associated with parenting 
practices, in that higher self-compassion and lower levels of 
loneliness were associated with more positive parenting.

Physical Health

Physical health contributes to our sense of wellbeing. The data 
shows that the same factors that are associated with mental 
health are also associated with physical health.

While physical health these associations are slightly weaker, they 
still highlight how interconnected the drivers for wellbeing are. 
Like mental health, physical health is shaped by parents’ 
experiences of loneliness and self-doubt.

The findings show that the strongest association was between 
physical health and not taking time to, or not having time to, rest 
and recharge.

Parents who rarely engage in activities that help to restore their 
energy reported noticeably worse physical health.

Source: Parent mental health and wellbeing. Parenting Today Insight Brief. 
Parenting Research Centre.



Parent 
wellbeing

Findings from the Parenting Today national survey show that 
many parents are doing well across key indicators of wellbeing

Australia’s largest national 
parenting survey

Yet some parents report 
considerable pressures

It seems that parents’ mental 
health is shaped more by 
their relational environment 
and emotional experiences 
than by demographic factors 
like where they live, what they 
earn, and if parenting as a 
couple or independently

Parents who engage in self-care show 
about 60% lower odds of high distress, 
while parents who show themselves 
compassion in relation to their parenting 
have 50% lower likelihood of high distress

Visit our website 
for more info!

73%
feel confident as 
parents but 47% 

worry they aren’t 
as good a parent 
as they should be  

(self-doubt)

Lonely parents are 
3.6 times more 
likely to report 

high psychological 
distress

83%
of parents say 
parenting is 
rewarding
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78% report having
at least one trusted 

person they can turn 
to when needed

77% report good,
very good, or 

excellent physical 
health

45% experience moderate 
psychological distress – the kinds 
of worries, low mood, or fatigue 
that, while not indicative of serious 
mental ill-health, still weigh heavily 
in day-to-day life

12% report high distress, marked 
by serious emotional strain such as 
anxiety or depression

49%
say tiredness gets in the 
way of being the parent 

they would like to be

57%
feel lonely 

at least 
occasionally

Self-care and 
compassion matters

What we found
Parent mental health is 

shaped more strongly by 
things like loneliness and 
self-compassion than by 

static characteristics, such as 
parents’ gender, education, or 

where parents live.
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Vaping Program in Schools
By Faye Williamson

The Australian Government is funding a nationwide roll-out 
of the OurFutures Vaping Prevention program to year 7-8 
students across the country.

The program is opt-in and is completely free.

Adolescent vaping and tobacco use is a concerning issue for 
schools around the world. 

To deal with the problem, the University of Sydney’s Matilda Centre 
for Research in Mental Health and Substance Use co-designed 
the OurFutures Vaping Prevention Program with educators and 
students, using the best available evidence. 

The vaping program is:

•	 co-designed with students and teachers

•	 available for Years 7 and 8

•	 delivered entirely online

•	 consists of 4 x 40 minute lessons (with flexibility in delivery)

•	 mapped to the curriculum

•	 uses an engaging (cartoon) narrative voiced by child actors

•	 is super easy to implement.

The program recently underwent evaluation via a randomised 
controlled trial with 5,000 student across 40 schools in NSW, 
QLD, and WA. The evaluation found the program reduces the 
likelihood of students vaping by 65% compared to standard health 
education.

Click on the image below to watch the video via Youtube, or visit 
ourfuturesinstitute.org.au

http://ourfuturesinstitute.org.au
https://youtu.be/uMcJr8hFQvc?si=fj1sp4ODsdjxfkWQ
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A 2025 study from the University of South Australia shows 
that exercise can help with the mental health of young people.

Studies reveal more than three-quarters of children and teens 
experience depression or anxiety, leaving many parents desperate 
for solutions.

UniSA conducted a meta-meta-analysis of 375 clinical trials 
involving more than 38,000 young people and found that when 
children took part in structured exercise programs, their symptoms 
of depression and anxiety improved. 

Specifically:

•	 Anxiety improved most through low-
intensity, resistance exercises, 
such as light weights or 
gentle circuit activities.

•	 Depression improved most 
through moderate-intensity, 
mixed-mode and resistance 
training, including circuits that 
combine aerobic and strength 
programs, particularly in 
programs lasting less than 
three months.

The biggest improvements in 
depression occurred in 
programs lasting fewer than 
12 weeks, suggesting that 
benefits can emerge 
relatively quickly – especially 
for children aged 12 and 
over.

No significant differences 
were seen among the 
frequency of exercise 
sessions per week.

Children with depression 
and ADHD also showed 
the greatest improvements 
from exercise.

UniSA’s Dr Ben Singh 
says the findings present 
parents with a non-invasive, 
low-cost solution to combat 
poor mental health in kids.

“Evidence-based treatment guidelines often recommend cognitive 
behaviour therapy and antidepressants as first-line interventions, 
yet 40-60% of children don’t receive treatment or fail to gain 
sufficient benefits, so we clearly need alternatives.”

“Our study draws together global evidence to show that gentle, 
light-intensity exercise is highly effective in reducing anxiety in 
children and teens, while medium-intensity programs that combine 
resistance and aerobic training – like circuits with weights – can 
counteract depression.”

“Exercise should be a core part of mental health care for children 
and teens, whether at school, in the community, or clinical 

settings,” according to researcher, Prof Carol Maher.

“Short, structured programs that 
include strength training or a mix 

of activities seem especially 
promising, but simply 
exercising, even for short 
amounts of time will deliver 
benefits. 

“And for parents, rest assured 
– you certainly don’t need to 
fork out money for a gym 
membership or training 
program; play-based 
activities, games, and sport 
are all valuable forms of 
movement that can support 
mental wellbeing.”

“The key message is simple: get 
active and keep active. Even short 

bursts of movement can make a 
real difference to a child’s mental 
health and wellbeing – especially 
for those who are struggling”.

Source: Systematic Umbrella Review 
and Meta-Meta-Analysis: Effectiveness 
of Physical Activity in Improving 
Depression and Anxiety in Children and 
Adolescents. Ben Singh, Hunter 
Bennett, Aaron Miatke, Dorothea 
Dumuid, Rachel Curtis, Ty Ferguson, 
Jacinta Brinsley, Kimberley Szeto, 
Emily Eglitis, Mason Zhou, Catherine 
E M Simpson, Jasmine M Petersen, 
Joseph Firth, Carol A Maher.

Exercise Eases Depression 
& Anxiety in Kids
By Faye Williamson

“...gentle, light-intensity exercise 
is highly effective in reducing 

anxiety in children and teens...”
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2025 was the 15th year of the Australian Principal Occupational 
Health, Safety, and Wellbeing Survey.

School leaders score less favourably than the general 
population on most health and wellbeing measures, 
particularly burnout and stress. However, they reported 
higher self-efficacy and commitment to their work than 
the general population.

Key Findings

Workload and Hours

School leaders work long hours, averaging 53.9 hours per week 
during term and 19.6 hours during holidays. This is well above 
an average working week in Australia. 

There has been some reduction in hours worked - in 2011, 27.2% 
of principals reported working 60 hours or more, which has 
reduced to 21.6% in 2025 – however, overall workload remains 
a persistent challenge.

Sources of Stress

Sources of stress are reported as averages on a 1-10 scale. 

The top stressors in 2025 remain Sheer Quantity of Work (8.1) 
and Lack of Time to Focus on Teaching and Learning (7.7); these 
have not changed in order since 2011, although their reported 
averages have increased. 

The most significant change since 2011 is the increased stress 
from supporting mental health of both students and staff. 

Mental Health Issues of Students has risen from 5.5 (2011) to 6.8 
(2025) and Mental Health Issues of Staff has risen from 5.2 (2011) 
also to 6.8 (2025). Managing Student Related Issues and Parent 
Related Issues have both continued to rise, but not as sharply 
as the mental health sources of stress. 

Mental Health

In 2025, 10.3% of school leaders scored ‘Severe’ on the GAD-7 
anxiety scale, and 8.2% on the PHQ-9 depression scale. 

Both showed slight increases since 2024 and since they were 
first measured in the survey in 2023. 

Other measures of mental health such as Depressive Symptoms 
and Stress in the COPSOQ have steadily remained high over the 
15 years of the survey. It is worth noting that while these measures 

Principal Health & Wellbeing 2025
By David Knuckey

do not constitute clinical diagnoses, scores in this 
range would warrant professional attention.

Turnover Intention

54.4% of school leaders report seriously considering 
leaving their current job, a consistently high figure 
since this was first assessed in 2023.

Offensive Behaviour

53.7% of principals experienced threats and 47.8% 
experiencing physical violence in 2025. Students 
are the most common source of physical violence, 
while parents are the main source of threats. There 
was a decrease in violence in 2025, however levels 
remain unacceptably high.

Psychosocial Risk and Red Flag Emails

39.1% of school leaders triggered a Red Flag email 
indicating elevated psychosocial risk, with higher 
rates among government and special school 
leaders. This is lower than 2024 and may indicate 
some early positive steps at improving school 
leader wellbeing.
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4. SOURCES OF STRESS AND CONCERN 
4.1 Sources of Stress 
 
In 2025, Sheer Quantity of Work remains the highest source of stress for school leaders 
and Lack of Time to Focus on Teaching and Learning remains the second highest source 
of stress (Figure 4.1.1). Parent Related Issues as a source of stress increased from 6th in 
2024 to 4th in 2025. Teacher Shortages fell in ranking again to 10th in 2025, down from 7th 
in 2024[3], continuing the reversal first noted in 2023[4].  

Figure 4.1.1: Mean Scores for the Sources of Stress All School Leaders 2025 

8.1

7.7

7.3

7.0

6.8

6.8

6.6

6.6

6.5

6.2

5.9

5.6

5.3

5.0

5.0

4.7

4.5

4.0

3.4

0 1 2 3 4 5 6 7 8 9 10

Sheer Quantity of Work

Lack of Time to Focus on Teaching and
Learning

Student Related Issues

Parent Related Issues

Mental Health Issues of Students

Mental Health Issues of Staff

Resourcing Needs

Expectations of the Employer

Poorly Performing Staff

Teacher Shortages

Complaints Management

Government Initiatives

Critical Incidents

Interpersonal Conflicts

Financial Management Issues

Lack of Autonomy/Authority

Inability to Get Away from School/Community

Declining Enrolments

Union/Industrial Disputes

All School Leaders Mean Source of Stress Scores 2025

Sadly, but not surprisingly, the media interest focussed on the 
offensive behaviour which has been trending up in all countries 
since the survey began. Less attention has been paid to the more 
insidious problem of moral stress. In both Australia and New 
Zealand 99% of principals are working dangerously long hours 
every week. They rate this as their most significant stressor and 
their second highest stressor is “not enough time to devote to 
teaching and learning” …It may be even more dangerous than 
other stressors due to its impact on one’s identity.

“...significant change since 
2011 is the increased stress 
from supporting mental health 
of both students and staff.”
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The problem for principals is that there is no possibility 
to transfer skillset to another role that pays the same. 
I used to really enjoy my job, but now I hate it. There 
is nothing I enjoy about the job anymore. All the 
negatives outweigh any positives.

As an experienced Principal, I have not felt more 
disconnected from my colleague Principals as I 
currently do. The importance of us connecting and 
supporting each other is paramount and it is only the 
work of the TPA that is drawing us closer together. 
Disappointment from a chaotic system.

I have completed this survey since it’s inception and 
have greatly valued it’s insights, especially at my last 
school, where I responded to a lot of trauma and 
violence. The survey helped me track how I was 
coping and so was invaluable.

Having been in the role 4 years I have seen a significant 
increase in the workload requirements for Principals. 
I am constantly being asked to complete audits/
compliance documents/risk assessments, justify 
money spent in the school community, or write reports. 
Majority of these tasks are not related to learning and 
teaching, nor have a direct impact on learning 
outcomes….

Being a principal is very difficult. The red tape work 
that takes up so much of the time. I feel I am not doing 
my strategic work etc and just doing lots of paperwork 
Takes away for what our purpose it... increase in 
student violence (physical and verbal). Also staff not 
happy and verbally abusive and not doing their job.

Principals often support each other and the 
relationships with our peers and colleagues is the 
main form of support that we receive. I have found 
that principals are always guilty until found innocent 
(rarely) when a staff member is unhappy with a 
decision or feels hard done by.

This is the hardest job I have ever done - it is completely 
consuming. There is very little space in my life for 
anything else. I know it is impossible to meet all of 
the demands and expectations on me. Thankfully 
there are moments of complete joy - that come from 
watching a student shine or a staff member grow.

When I became a principal, I didn’t expect to be mired 
in managing adult behaviour. I thought it would be 
about instructional leadership and inspiring educators. 
I didn’t realise how I would be subject to manipulation 
and need to respond like a lawyer - with extreme care 
and explicit language which leaves no room for 
interpretation.

It is a wonderful privilege to be the Principal of a 
school community but the time demands and the 
expectation are enormous. The challenges of reduced 
funding combined with growing expectations from 
all stakeholders make it more and more difficult to 
meet the demands of the role. I feel close to burnout 
and am seriously considering resigning and looking 
for a different role.

Ranges of support that are specifically targeted for 
Principals / School Administrators are very few and 
far between.

Source: The Australian Principal Occupational Health, Safety, and Wellbeing Survey: 15 years of data. Annual report 2025 data
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In 2025: 

•	 1,125,502 school students received an educational adjustment 
due to disability - representing 27.0% of total enrolments, up 
from 25.7% in 2023 and 18.0% in 2015.

•	 2.8% of all school students were provided with extensive 
adjustments to enable them to participate in education on the 
same basis as other students. 

•	 A further 5.2% were provided with substantial support, 

•	 11.7% were provided with supplementary support and

•	 7.4% were supported through quality differentiated teaching 
practices.

•	 Among school students who received an educational 
adjustment due to disability, 53.0% of adjustments were 
provided to students with cognitive disability, 36.3% to students 
with social-emotional disability, 8.3% for students with physical 
disability and 2.4% for sensory disability.  

“Among school students 
who received an educational 

adjustment due to disability, 53.0% 
of adjustments were provided to 
students with cognitive disability, 

36.3% to students with social-
emotional disability, 8.3% for 

students with physical disability 
and 2.4% for sensory disability.”

Students with a Disability - 2025
By David Knuckey

The four levels of adjustment in the NCCD are:

1.	Extensive: Students have very high support needs and are 
provided with extensive targeted measures and sustained 
levels of intensive support at all times.

2.	Substantial: Students have substantial support needs and 
receive essential adjustments and require considerable 
assistance to the usual educational program at most times, 
on most days.

3.	Supplementary: Students receive adjustments supplementary 
to the strategies and resources already available for all students 
within the school for particular activities at specific times 
throughout the week.

4.	 Support within quality differentiated teaching practice: Students 
that receive minor adjustments reasonably expected as part 
of quality teaching/school practice. These adjustments are 
provided through usual school processes, without drawing on 
additional resources.

The four categories of disability used:

•	 Cognitive: difficulties with learning, thinking, problem-solving, 
and processing information, including intellectual disability 
and specific learning disorders.

•	 Physical: conditions that affect a student’s mobility, physical 
functioning, or ability to perform daily activities, including 
chronic health conditions.

•	 Sensory: impairments that affect vision and/or hearing, 
impacting how a student accesses information.

•	 Social/emotional: conditions that affect a student’s emotional 
regulation, behaviour, social interaction, or mental health.

Source: National Report on Schooling in Australia 2025. ACARA.

 National Report on Schooling in Australia 2025 
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In 2025, 1,125,502 school students received an educational adjustment due to disability. This 
represented 27.0% of total enrolments. Table 2.9 shows the number and proportion of students that 
received an adjustment due to disability in 2025, by level of educational adjustment and category of 
disability.  

Table 2.9: School students with disability receiving adjustments as a percentage of the total school 
enrolments, by category of disability and level of adjustment, 2025  

 Category of disability 
Level of adjustment Cognitive Physical Sensory Social/emotional All 
Support within QDTP 3.3 1.5 0.2 2.4 7.4 
Supplementary 6.8 0.4 0.3 4.2 11.7 
Substantial 2.7 0.2 0.1 2.2 5.2 
Extensive 1.5 0.1 0.1 1.1 2.8 
Total 14.3 2.2 0.7 9.8 27.0 

Among students who received an adjustment for disability, the most common adjustment level was 
supplementary (11.7% of total school enrolments), followed by support within QDTP (7.4% of total 
school enrolments). The most common categories of disability for which school students received 
adjustments were cognitive disabilities (14.3%), followed by social/emotional disabilities (9.8%). 
Adjustments for physical disability were made for 2.2% of students, while less than 1% of students 
received adjustments for sensory disabilities.16 

Table 2.10 shows the proportion of school students with disability, by school sector and level of 
adjustment provided in 2025. Overall, the proportion of students who received adjustments due to 
disability was lower in Catholic schools (24.3%) and independent schools (24.4%) than in government 
schools (28.6%). This may be at least partly due to the fact that the majority of special schools are 
government schools. The proportion of students who received adjustments for cognitive, sensory and 
social/emotional disability was higher among students in government schools than in non-
government schools. However, the proportion of students who received an adjustment for physical 
disability was higher in the independent sector (3.0%) than in the Catholic (2.1%) and government 
(2.1%) sectors.  

Table 2.10: School students with disability receiving adjustments as a percentage of the total student 
population, by category of disability and school sector, 2025  

 Category of disability 

School sector Cognitive Physical Sensory Social/emotional All 
Government 14.8 2.1 0.8 11.0 28.6 
Catholic 14.3 2.1 0.4 7.4 24.3 
Independent 12.9 3.0 0.4 8.1 24.4 
Total 14.3 2.2 0.7 9.8 27.0 

 
16 Activities which have been funded through the National Disability Insurance Scheme (NDIS) are not eligible for inclusion in 
the NCCD (NCCD Quick Guide, 2025). Sensory disabilities are defined as ‘total or partial loss of the persons bodily or mental 
functions, or a disorder or malfunction that results in the person learning differently from a person without the disorder or 
malfunction.’ In practice, the sensory category is applied primarily to students with vision and hearing impairment requiring 
adjustments in addition to glasses, hearing aids, cochlear implants or classroom sound-field systems. Due to the low 
prevalence of these types of disabilities, reported proportions in the sensory category are very small and may round to zero. 
Other conditions with sensory-related features (e.g., autism, ADHD) are recorded under the social/emotional or cognitive 
categories because those functional impacts are judged to drive the adjustments more than sensory loss does. 

Note: Activities which have been funded through the National Disability Insurance Scheme (NDIS) are not eligible for inclusion 
in the NCCD (NCCD Quick Guide, 2025).   
Source: NCCD, 2025. 

Note: See note for Table 2.9.  
Source: NCCD, 2025. 

School students with disability receiving adjustments as a percentage of the total student population, by category 
of disability and school sector, 2025
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Governing Council Training

14 Term 2 2026

Enquire about SAASSO training sessions today!
Call SAASSO on 8223 2266 or email admin@saasso.asn.au to discuss your council’s training needs. 

I found the session very 
helpful, as a new 
Governing Councillor.

The session was fun and 
interesting, well done!

Excellent info. Very 
knowledgeable.

It was very valuable.

FANTASTIC!

Well worth the time!

Great session – thank you. 
Good pace – relevant.

Superb instructor who was very 
helpful and provided great insight 
to develop our knowledge in an 
accessible way.

Thank you for your time 
and clarifications.

I’m a first timer, did not have any 
expectations. Very knowledgeable! 
Super friendly.

Excellent presentation!
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Introduction to Governance OSHC

As a governing councillor, you 
determine the strategic direction of 
your school, develop policies, 
approve and monitor its budget and 
run its OSHC and Canteen.

This session provides an 
introduction of the role of your 
Governing Council.

Session covers:

• Governance vs. management

• Council members

• Meeting rules

• Governing Council roles

• Policies

• Site Learning Plan

• Criminal History checks

• Committees

The Governing Council is the legal 
operator of an OSHC service in a 
public school. As such you are also 
the employer of all staff at your 
OSHC.

Whether you are considering 
starting an OSHC or already have 
one in your school, this session will 
help you deliver a service that 
meets the needs of your community.

Session covers:

• Role of the Governing Council

• Role of the Principal

• Role of the OSHC Director

• OSHC Committee

• Financial Management

• Quality Assurance

• National Standards

• Employment

• OHS&W

• Criminal History checks

Meeting Procedures

Do you know when to call a “point 
of order”, or the difference between 
substantive and procedural 
motions? If not, this program is  
for you.  

Regardless of how informal or 
formal your meetings, this session 
will help your meetings run 
smoothly, deal with the business 
at hand, satisfy legislative 
requirements and guarantee every 
voice is heard.

The session also covers your 
Annual General Meeting and Code 
of Conduct.

School Budget

The Governing Council sets the 
School Budget.

Session covers:

• Revenue

• Expenditure

• Budget Development Process

• Materials & Services Charge

• Role of Treasurer

• Role of Finance Advisory 
Committee

• Governing Council Report

• Annual Reporting

*Fees apply.
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Smacking Could Lead to Lower Grades
By David Knuckey

A study from the University College London, has found that 
smacking children could result in lower grades or lead to 
riskier teen behaviour.  

Researchers studied the impact physical punishment had on 19,000 
children born in the UK between 2000 and 2002 at the ages of 
three, five and seven.

They observed that smacking “does no good whatsoever” and 
have called for England and Northern Ireland to outlaw it, in line 
with Scotland and Wales.

Lead researcher, Prof Anja Heilmann, said the research found 
smacking “does not help children and all the effects that we did 
find were in the direction of a harmful outcome”.

The data revealed that:

•	 those who had been smacked saw the likelihood of them failing 
to get five pass grades at GCSE level, including English and 
Maths, increase by 5.7 percentage points.

•	 14-year-olds who had experienced physical punishment in 
early childhood were 33% more likely to engage in risky 
behaviours including bullying.

Scotland became the first part of the UK to ban parents smacking 
their children in 2020.

Wales followed suit in 2022 but in Northern Ireland and England it 
is still legal.

The UCL study also found that one in five 10-year-olds had been 
physically punished in some way when monitored in 2021 and 
mothers with higher education levels were less likely to use physical 
punishment.

Source: BBC.

“They observed that smacking 
“does no good whatsoever”...”
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VET Outcomes 2025
By David Knuckey

The VET Outcomes report gives a summary of the outcomes 
and satisfaction of students who undertook vocational 
education and training (VET) delivered by RTOs in Australia 
during 2024.

The data comes from the annual National Student Outcomes 
Survey of students who undertook VET in Australia during the 
previous calendar year. The 2025 results are based on the 
responses of 276,304 VET students.

Around 73% of qualification completers and part-completers 
undertook their training for employment related reasons. The 
most common main reason for training for these students was 
to ‘to get a job’.

The proportion of qualification completers reporting an improved 
employment status decreased from 2024 by 2 percentage points 
to 62.4%. The trend is similar for all student groups.

2

Report

Main reason for training

Nearly three-quarters of qualification completers (73.1%) and part-completers (72.9%) undertook their training for
employment related reasons. The most common main reason for training for these students was to ‘to get a job’, at
24.1% and 20.9% respectively.

More than 8 in 10 short-course students (83.4%) and subject(s) only completers (87.1%) undertook training for
employment related reasons. The most common main reason for training for these students was because it was a
requirement of their job, at 41.2% and 52.4% respectively.

Figure 1: Main reason for undertaking training, Qualification completers, 2024 and 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.

Achieving their main reason varies by why they undertook the training. Qualification completers and part-completers
who undertook their training for personal reasons were more likely to achieve their reason for training compared with
those who undertook training for employment or training reasons. For short-course students and subject only
completers, over 90% of those who undertook training for employment related reasons achieved this reason.
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Students who completed a qualification in 
‘Electrotechnology’ (76.7%), ‘Construction, 
Plumbing & Services Integrated Framework’ 
(73.9%) and ‘Automotive Industry Retail, 
Service and Repair’ (72.6%) were more likely 
to have improved their employment status.
For students employed after training, the 
most commonly cited job-related benefit for 
all student groups was gaining extra skills 
for their job.

4

Figure 3: Employment outcomes: Improved employment status, 2021 - 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.

Compared to 2024, the rate of students’ reporting an improved employment status after training went down across
most priority cohorts in 2025.

Figure 4: Employment-related outcomes by priority cohorts: Improved employment status,
Qualification completers, 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information. An asterisk denotes a significant change; caution should be taken interpreting figures
with no asterisk.
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Main change needed to encourage completion

Main reason for discontinuing training

Employment-related outcomes by 10 largest training packages
Nearly a third (32.6%) of those who 
completed a qualification went on to 
undertake further study, a slight decrease 
from 2024. For those who partially completed 
a qualification, nearly a quarter (23.2%) 
commenced further study.

Overall satisfaction with training among 
qualification part-completers decreased 
from 2024 by 2.4 percentage points to 
75.4%, but generally satisfaction remains 
high with around 9 in 10 students satisfied 
overall.

Students are generally likely to recommend 
their training providers, with 85% or more 
of most student groups stating they would 
recommend their training. Qualification part-
completers also reported strong 
recommendation rates, though at a lower 
level (73.8%). 

Personal reasons were the most common 
reason for discontinuing training, for both 
qualification and short course part-
completers. The most cited personal reasons 
were illness or health related, having too 
many pressures on their time and family 
reasons. Nearly a tenth of students 
discontinued their training as they got what 
they wanted from it.

5

Those who completed a qualification in ‘Electrotechnology’ (76.7%), ‘Construction, Plumbing & Services Integrated
Framework’ (73.9%) and ‘Automotive Industry Retail, Service and Repair’ (72.6%) were more likely than those who
completed other training packages to have improved their employment status. The trend is similar for qualification
part-completers.

Figure 5: Employment-related outcomes by 10 largest training packages: Improved employment status,
Qualification completers, 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information. An asterisk denotes a significant change; caution should be taken interpreting figures
with no asterisk. The 10 largest training packages are determined by number of enrolments in 2024, source: Total VET
students and courses 2024.

Of those employed after training, the most commonly cited job-related benefit for all student groups was gaining
extra skills for their job.
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Figure 6: Job-related benefits, Qualification completers, 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.

Nearly a third (32.6%) of those who completed a qualification went on to undertake further study, a slight decrease
from 2024. For those who partially completed a qualification, nearly a quarter (23.2%) commenced further study,
similar to 2024.

Figure 7: Further study outcomes: Commenced further study after training, 2021 - 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.
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Figure 9: Main reason for discontinuing training, Qualification part-completers, 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.

Students who did not complete their training were asked what changes were needed to encourage completion. Various
training-related reasons were specified by 38.4% of qualification part-completers and 37.4% of short course part-
completers, namely better support, flexibility and workload.

On the other hand, 17.3% of qualification part-completers and 22.6% of short course part-completers reported there
was nothing that could have changed to encourage their completion.
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Figure 10: Main change needed to encourage completion, Qualification part-completers, 2025 (%)

Error bars represent 95% confidence levels, refer to How to interpret survey results
<https://www.ncver.edu.au/__data/assets/pdf_file/0033/9700575/National-Student-Outcomes-Survey-2025-fact-
sheet.pdf> for more information.

© Commonwealth of Australia, 2025

Derived from VET student outcomes 2025.
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Students who did not complete their training 
were asked what changes were needed to 
encourage completion. Various training-
related reasons were specified by 38.4% of 
qualification part-completers and 37.4% of 
short course part-completers, namely better 
support, flexibility and workload.

Source: VET student outcomes 2025. By NCVER. Statistical report. 17 December 2025

Job-related benefits
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Sports Vouchers
By Faye Williamson

Since its inception, over one million sports vouchers have been 
issued by the government, to help children from reception to 
year 9 participate in sports, recreation and music activities.

Activity	 Number of vouchers

1.	 Swimming	 33,332

2.	 Australian Rules	 32,671

3.	 Soccer	 31,780

4.	 Netball	 18,913

5.	 Basketball	 12,432

6.	 Gymnastics	 10,866

7.	 Dance - Jazz / Tap / Classical	 8,596

8.	 Tennis	 5,767

9.	 Cricket	 5,014

10.	 Athletics	 3,936

Activity	 Number of vouchers

11.	 Guides / Scouts	 3,022

12.	 Dance - Other	 2,831

13.	 Calisthenics	 2,343

14.	 Dance - Ballet	 2,247

15.	 Dance - Cheer	 2,217

16.	 Taekwondo	 2,144

17.	 Hockey	 2,064

18.	 Music - Other	 2,057

19.	 Dance - Hip Hop	 1,626

20.	 Dance - Freestyle / Modern / Contemporary	 1,029

In 2025, 197,025 vouchers were issued.

So, what did SA’s kids using the vouchers for in 2025?
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Get into STEM
By Faye Williamson

They did what? Is a student video competition where kids 
from across Australia help uncover inspiring stories of 
everyday Australians making a difference in STEM. 

Students from Foundation to Year 10 are invited to create a short 
video - up to 3 minutes - showcasing the STEM achievements of 
an unsung Australian STEM star. Classroom ready resources are 
available, alongside materials to support students to participate 
independently. 

No fancy equipment needed, just creativity, curiosity and a great 
story.

Help shine a spotlight on voices and experiences that are under-
represented in the usual narratives of STEM success.

The competition is run by Get Into STEM: funded by the Australian 
Government Department of Industry, Science and Resources and 
managed by Education Services Australia.

There are four competition categories: Foundation – Year 4, Year 
5 – Year 6, Year 7 – Year 8 and Year 9 – Year 10.

Entries are now open and close 16 October 2026.

Visit www.getintostem.edu.au/students/they-did-what-competition/ 
for details.

Student video  
competition

Help us uncover some 
incredible STEM stories!
Create a 3-minute video about the STEM achievements of an unsung Australian STEM star for your chance to win $300.

This is a free competition open to all Australian students from Foundation to Year 10.
Win $300How to enter:

Step 1

Choose an Australian 
STEM star.

Step 2
Check out the They did what? 

resources online at 
Get into STEM.

Step 3

Make your video!

Step 4

Have a teacher or caregiver 
aged 18 or older submit 

your entry.

Submissions open: 27 April
Submissions close: 16 October
Winners announced: 16 November

Find out more:
www.getintostem.edu.au

Prizes and categories: Winning entries will receive a $300 Visa Gift Card, and 2 runner-up entries will win a $100 Visa Gift Card. 
There will be three prize-winners for each of the four categories. The categories are: Foundation – Year 4, Year 5 – Year 6, Year 7 – Year 8 and Year 9 – Year 10.

Get into STEM is funded by the Australian Government Department of Industry, Science and Resources. © Education Services Australia Ltd, unless otherwise indicated. 
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Picture Books and Pain
By Faye Williamson

How do young children learn about pain and make sense of 
it? According to new research from the University of South 
Australia, the answer may lie in the pages of their picture 
books.

The study analysed hundreds of popular children’s picture books 
with researchers finding that pain and injury are depicted in about 
one in five stories, with the most common experiences being 
bumps, grazes, or falls. 

Yet the ways in which pain was represented varied significantly 
between boy and girl characters, with outdated gender stereotypes 
persisting across storylines.

Not only were boys more likely to experience pain (53%) than 
girls (29%); but girls were more likely to cry (78%) when faced 
with pain than boys (22%). 

Additionally, when characters were shown helping others, boys 
tended to offer advice or problem-solve, while girls were more 
likely to provide comfort and support, reinforcing the notion that 
girls are nurturing, and boys are practical.

The study also found that prosocial behaviour, such as helping 
or comforting others when they were hurt, was surprisingly rare. 
When help did occur, it was more often physical assistance than 
emotional support. 

There were more passive bystanders who observed pain (60%) 
than characters who responded to it (28%).

“When picture books show boys brushing off injuries or girls 
tending to others, we risk reinforcing narrow social scripts about 
empathy, resilience, and care,” according to Lead researcher Dr 
Sarah Wallwork.

“Children internalise what they see. When boys are presented as 
stoic, it may encourage them to conceal their pain – a behaviour 
that has been linked to an increased vulnerability to pain later in 
life.”

“Similarly, when girls are consistently portrayed as carers, it 
reinforces expectations that empathy and nurturing are ‘female’ 
traits.”

“We need children to learn that it’s okay to feel pain, to express 
their emotions in healthy ways, to care and respond to  
others thoughtfully, kindly and in practical ways, regardless of 
gender.”

Source: Representation of Pain and Injury in Children’s Picture Books - A 
Content Analysis. Dur-E-Nayab Mehar, Sue Nichols, Abbie Jordan, G Lorimer 
Moseley, Melanie Noel, Sarah B Wallwork.
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SA Student Wellbeing & Engagement 2025
By David Knuckey

Each year, in term 2, students in years 4-12, at every SA school 
are given the opportunity share their thoughts on their 
wellbeing and engagement.

In 2025, 108,271 students from 518 schools completed the survey.

Wellbeing:

•	 88% feel generally happy

•	 81% feel satisfied with life

•	 78% generally cope with challenges.

Boys feel marginally happier than girls.

Engagement with school:

•	 97% feel supported by teachers and have good relationships 
with them

•	 78% feel cared for and respected by teachers and peers

•	 85% Feel they belong to a group of friends and fit in at school

•	 91% feel cared for and supported by adults and teachers at 
their school

•	 80% feel connected, accepted and valued at their school.

Boys score 5 percentage points higher in their connectedness 
at school.

Learning & Readiness:

•	 40% feel that they always persevere with tasks despite facing 
challenges

•	 58% feel confident about their academic abilities

•	 44% feel they engage in and care about their learning tasks.

These scores have dipped slightly over the last 5 years. Years 
4-6 score significantly higher across all three measures than their 
older peers.

Health & Wellbeing Outside School:

•	 55% get a good night’s sleep at least 5 nights a week

•	 62% eat breakfast at least 5 times a week.

These scores have risen significantly over the last 5 years. Years 
4-6 score dramatically higher on these measures. Boys score 
significantly higher than girls.

Source: South Australian Wellbeing and Engagement Collection 2025.
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15-year-old Australian students perform higher than the 
average on the international PISA test

The PISA survey assesses the knowledge and skills of 15-year-old 
students in over 70 countries. PISA results for 2022 show that 
across science, reading and mathematics, Australian students 
aged 15 scored higher than the average OECD countries. In 
Australia, average results in 2022 were about the same as in 2018 
in mathematics, reading and science.

Every two years, the Australian Government produces the 
Australia’s Welfare Report, as required by the Australian 
Institute of Health and Welfare Act. The 2025 report is the 
17th, since its inception in 1993.

The report covers areas of Australian life such Education, work, 
income, housing, disability, aged care, First Nations people, justice 
and safety and life satisfaction.

Australia’s education system remains strong. In 2024, 
most 4-year-olds attended preschool, school attendance 
in Years 1–10 was high, Year 12 attainment continued 
to rise, and more people aged 15–74 held non-school 
qualifications. Around 3.2 million were studying, with 
more females than males.

50.4% of children aged 0–5 used Australian Government 
subsidised child care in 2024; up from 49.0% in 2022.

Most 4-year-olds are enrolled in preschool programs:

•	 342,000 children aged 4 or 5 were enrolled in a preschool 
program, a 1.3% increase compared with 2023

•	 90% of 4-year-olds were enrolled in a preschool program

•	 50% were in a centre-based day care service, 35% attended 
a dedicated preschool and 15% attended preschool programs 
across multiple provider types

•	 $4 or less was paid out of pocket per hour after subsidies for 
most preschool children.

Around 1 in 4 children in the first year of full-time school are 
developmentally vulnerable.

NAPLAN results for 2025 are similar to 2024

Between 2008 and 2022, NAPLAN scores remained stable or 
modestly improved. In 2023, NAPLAN measurement and reporting 
changed. Pre-2023 results cannot be compared with those from 
2023 onwards.

In 2025, across all assessed year levels:

•	 female students attained a higher mean score than males in 
reading, writing, spelling, and grammar and punctuation

•	 female students attained a lower mean score than males in 
numeracy

•	 students from Remote or Very remote areas attained a lower 
mean score than students in other areas of Australia across 
all NAPLAN domains.

Australia’s Welfare 2025 – Education
By David Knuckey

“Australian students aged 
15 scored higher than the 

average OECD countries.”

School attendance is declining but Year 12 attainment is 
increasing

The majority of children attend school, however attendance rates 
have declined since 2015 for students in Years 1–6 and Years 
7–10.

School attendance rates have not returned to pre-COVID-19 
pandemic levels.

The proportion of people with a Year 12 or equivalent qualification 
has increased over a decade. In 2024, 79% people aged 15–74 
had attained Year 12 or equivalent or non-school qualification at 
certificate III level or above, up from 72% in 2015.

The proportion of Australians with a non-school qualification 
is increasing

In 2024, 63% of people aged 15–74 (12.5 million people) had 
completed a non-school qualification such as a university degree, 
certificate or diploma - an increase from 59% in 2015.

•	 33% (or 6.6 million) of people aged 15–74 had a non-school 
qualification at the Bachelor degree level or higher

•	 28% (5.6 million) had a certificate, diploma, or advanced 
diploma as their highest non-school qualification.

3.2 million people are currently studying, more females than 
males

In 2024, 16% (3.2 million) of people aged 15–74 were currently 
studying, the same as in 2023.
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How does Australia compare?
Australia compares well with other countries in the Organisation for Economic 
Co-operation and Development (OECD), ranking more favourably on many welfare 
measures. For example, Australia ranked seventh highest (more favourable) out of 38 
OECD countries for life expectancy in 2022. An exception to Australia doing better is 
where Australia ranked the highest (less favourable) out of 38 OECD countries in 2023 
for having the largest gender gap in feeling safe.

Australia’s ranking based on the latest year of data:

Tertiary education attained
25–64 years

Life expectancy at birth

Employment
15–64 years

Household disposable income

Youth unemployment
15–24 years

GDP per capita

Health adjusted life expectancy

Young people not in education, 
employment or training
15–24 years

Housing costs
Price to income ratio

Gender gap in feeling safe
Percentage point difference

6th

highest
out of 38

7th

highest
out of 38

7th

highest
out of 38

7th

highest
out of 33

8th

highest
out of 33

1st

highest
out of 38

8th

lowest
out of 38

9th

highest
out of 38

10th

highest
out of 38

10th

lowest
out of 37

Australia OECD average

40.7%

51.4%

81.0 years

83.2 years

72.1%

77.3%

34,708 USD

42,940 USD

14.4%

9.0%

62,272 USD

74,487 USD

68.6 years

70.6 years

11.1%

7.8%

111.7

121.0

14.4 percentage points

31.7percentage points

•	 Of the people aged 15–74 currently studying, 2.3 million were 
enrolled in non-school education. 

•	 People aged 20–24 were the most likely to be enrolled in study 
for a non-school qualification (44% of the population of that 
age), followed by those aged 15–19 (25%), and 25–29 (17%) 
in 2024.

Australia is ranked 6th highest out of 38 OECD countries for 
tertiary education attained by adults aged 25–64.

The number of apprentices and trainees is decreasing

334,000 apprentices and trainees were training at 30 September 
2024; a decrease from 362,000 at 30 September 2023. 

Numbers of apprentices and trainees have fluctuated in recent 
years, with a high of 404,000 at 30 September 2022, following a 
low of 263,000 at 30 September 2020 (during COVID).

The most common pathway for school leavers is further study 
while working

There are many pathways young people take after leaving school, 
including paid work and/or education.

Source: Australian Government. Australian Institute of Health and Welfare. 
Australia’s Welfare 2025. In brief.
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A twist‑packed mystery from Adrian Beck 
that turns an ordinary sleepover into an 
unforgettable adventure.

“A cursed house. A decades-old mystery. 
A brother and sister on the edge. Nate is 
furious that he’s had to leave his school, 
break up his band and move to the middle 
of nowhere with his family. But he never 
imagined he’d be moving into an old 
farmhouse that’s been left for dead.”

Book Reviews
By Faye Williamson

Nowhere House

By Adrian Beck
10+

Panda at the Door
By Sarah Horne
6+

A laugh‑out‑loud tale of family chaos, 
perfect for little readers who love silly 
stories and big imaginations.
 
“In a home bursting with animals, 
there’s always room for one more. 
But who will it be? What’s the perfect 
pet for a home already filled with lots 
and lots of fun and energetic animals? 
The biggest and best surprise is just 
around the corner...”

Our Family Zoo
By Maura Pierlot
Ages: 3+

A delightful tale of friendship, family 
and one panda who turns an ordinary 
day into something extraordinary. 

“Pudding the panda makes everyone 
smile at Edinburgh Zoo. But what 
would make her truly happy is a family 
to take care of – like her heroine, Mary 
Poppins. Meanwhile, Callum is 
having a hard time at home. His ninth 
birthday gift is a certificate for an 
‘adopted’ panda when all he’d 
wanted was Lego. Then by a twist of 
fate, the unbelievable happens and 
the two come together on Callum’s 
front doorstep...”
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