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SAASSO’s Services

Training

SAASSO provides training to Governing 
Councils to assist them perform their vital 
roles in our public schools:

Advice

Members can access expert, independent 
advice on their roles, rights & 
responsibilities.

Email info@saasso.asn.au

Call our advice line on (08) 8223 2266

Education Update

SAASSO’s Education Update gives 
members an uncensored wrap-up of the 
week’s education news.

Bulletin

SAASSO’s bulletin delivers the latest 
education research to parents and 
Governing Councillors.

SAASSO Surveys

SAASSO conducts online surveys 
collecting the opinions & perspectives of 
public school parents and staff.

www.saasso.asn.au

info@saasso.asn.au

(08) 8223 2266

PO Box 6178, Halifax Street, Adelaide, 
SA, 5000

The South Australian Association 
of State School Organisations Inc. 
(SAASSO)

Contents

Advertisements appearing in the magazine are 
not necessarily endorsed by SAASSO. The views 
expressed in the articles are not necessarily 
those of SAASSO or its affiliates.

SAASSO is the parent association for 
public schools in South Australia.

A volunteer organisation, SAASSO has been 
supporting the role and rights of parents in 
the education of their children since 1923.

SAASSO is the school Governing Council 
association for SA’s public schools.

SAASSO supports and advocates for the 
parent-led Governing Councils in their role 
as the governing body in our public schools.

SAASSO’s Vision

All schools are different, with different 
needs. Local Governance is your school 
community making the decisions; in  
the best interests of your children. 
Research shows that Governing  
Councils produce better education 
outcomes because parents & the local 
community:

• are more committed to their members 
than central bureaucracies are to their 
clients

• understand their problems better than 
a bureaucracy

• are more flexible and creative than 
bureaucracies 

• are cheaper than bureaucrats, leaving 
more dollars for actual service delivery.
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Fact Sheet
Time Spent Teaching / OECD 2022
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Primary School Teacher Hours

Primary school net teaching time in hours as at 2021: OECD ‘Education At A Glance 2022’. Ranked in descending order of hours.

How much time do teachers spend teaching and working?

What does the latest OECD data tell us?

On average, in OECD countries, teachers in public schools are 
required to teach:

• 987 hours at pre-primary level

• 784 hours at primary level

• 711 hours at lower secondary level

• 684 hours at upper secondary level.

In Australia, the required teaching times:

• 768 hours at pre-primary

• 860 hours at primary

• 838 hours at lower secondary

• 839 at upper secondary.

In Australia, the statutory working time at school is:

• 1339 hours at pre-primary

• 1233 hours at primary

• 1224 hours at lower secondary

• 1224 hours at upper secondary.

For primary teachers, teaching hours range from 1200 
hours in Costa Rica and 1011 hours in the US to 616 
hours in Belgium and 592 hours in Estonia.

For preschool teachers, working time at school ranges 
from 1820 hours in New Zealand and 1628 hours in 
Denmark to 954 hours in France and 772 hours in Mexico.

Teaching time tends to decrease as the level of education 
increases. In most countries, teaching time at the 
pre-primary level is more than at the upper secondary 
level.

The exceptions are Australia, Colombia, Costa Rica, 
Lithuania and Mexico, where upper secondary school 
teachers are required to teach more hours than 
pre-primary school teachers.

At the upper secondary level, worldwide, teachers spend 
43% of their working time teaching.
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Hon Robert Simms – SA Greens

What are your top 3 education priorities?

Right now, South Australia only receives 94% of the 
School Resource Standard, which is the minimum 
amount of funding schools need per student to 
provide a quality education. A key priority for me is 
campaigning for the State Government to increase 
its share of the School Resource Standard by $804 
million in funding over the next four years.  It is also 
a priority to take action to address the teacher 
shortage crisis by improving both the pay and 
conditions of our teachers, so that they have 
sustainable workloads and increased salaries which 
reflect the complexity of their work. I will also introduce 
legislation to ban the charging of compulsory or 
volunteer student fees and advocate for Materials 
and Services charges and other subject fees to be 
scrapped.

I’m a member of the Upper House and the Greens spokesperson for Education Training and Skills. 
I am also the proud product of public education, having attended Flagstaff Hill Primary School and 
later Aberfoyle Park High. I’m committed to ensuring that public schools are fully funded to deliver 
free, world-class public education that meets everyone’s needs.

What are your top 3 children’s wellbeing 
priorities?

It is high priority to support teachers and support 
staff with ongoing training to create schools which 
are inclusive learning environments, so that students 
from all backgrounds, identities, and abilities can 
learn in a safe and supportive environment, free from 
bullying, discrimination, or harassment. Supporting 
student wellbeing also means increasing the number 
of specialist teachers and support staff so that all 
schools can provide differentiated learning which 
meets the specific needs of students. Student mental 
health is a growing issue, and funding from 
chaplaincy programs should be redirected to support 
qualified family support professionals and school 
psychologists.  

What school program or initiative is making 
a positive difference in SA’s public schools?

Way2Go Bike Ed for primary school students is an 
excellent program that encourages healthy, active 
travel choices and build their confidence as safe 
bike riders.

What area of SA’s public education has the 
greatest room for improvement? 

SA’s public schools must be properly resourced to 
ensure that we have smaller class sizes and more 
teachers and educational support staff who are 
appropriately trained to educate students with 
diverse needs.

What is an aspect of public education that SA 
is doing very well?

The pandemic has highlighted the resilience and 
leadership skills of SA’s public school teachers, 
principals, and support staff. Despite working longer 
hours, many unpaid and overtime, teachers 
successfully transitioned to online learning, ensuring 
students continued to benefit from high quality 
learning programs.

What new program / initiative would you like 
to see implemented?

I would like to see a universal, free healthy breakfast 
and lunch program implemented in every public 
primary and secondary school in South Australia. I 
have also introduced a bill to parliament to ban junk 
food advertising near schools and other public 
property. Junk food has a terrible impact on 
community health and promoting this food to school 
children is particularly dangerous.
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Hon Sarah Game MLC –  
One Nation

What are your top 3 education priorities?

a. Children deserve a school environment where 
they can feel happy, safe, included, and motivated 
by school activities.  

b. Maintaining high expectations for all students, 
instilling student self-belief in themselves.  Rather 
than a curriculum based on current results, I 
support the New Teacher Project (https://tntp.
org/) statement that “Kids deserve schoolwork 
now that honours their aspirations for the future”.

c. Children deserve access to quality education 
regardless of socio-economic background.  They 
must receive the same educational opportunities 
and, subsequently, the same employment 
opportunities as any other student in the state.  
All schools must be well-resourced and have 
good-quality teachers.

I am proud to be the first SA representative of One Nation in Parliament. My aspiration hasn’t always 
been about politics. From a young age, it has been about how I can live a meaningful life and contribute.  
I am a mother to three beautiful young children. I am passionate about my time with them and the right 
for others to have stability and security to raise their children and spend essential time together. I am 
also a qualified vet and teacher. When I was teaching, I set high expectations for my students, translating 
into high personal student goals, fuelling their hard work and ultimate success.

What are your top 3 children’s wellbeing 
priorities?

Compassion, resilience, and inclusivity. When taught 
about mental health and wellbeing, I want students 
to feel motivated and strengthened rather than 
deflated. We must ensure that the money spent on 
wellbeing goes on evidence-based programs 
demonstrated to work. 

What school program or initiative is making 
a positive difference in SA’s public schools? 

KickStart for Kids (https://kickstartforkids.com.au/) 
was founded on the belief that every child, regardless 
of their social or economic background, should have 
an equal chance to succeed.  They facilitate this 
belief by running school breakfast and lunch 
programs, mentoring programs, and providing basic 
clothing and healthcare support in South Australian 
schools.

What area of SA’s public education has the 
greatest room for improvement? 

The engendering of high aspirations to all students.  
I believe the ‘targeting students where they’re at’ 
approach stifles their potential.  Let’s not focus on 
where they’re at.  Find out where they want to be 
and let that be the focus.

What is an aspect of public education that 
SA is doing very well? 

I have been highly impressed by all the education 
staff I have met in category 1 & 2 schools.  They 
seem to have a genuine desire to teach and to make 
a difference in the lives of their students.

What new program / initiative would you like 
to see implemented? 

I want all students taught about philanthropy.  Giving 
back.  Recently, I witnessed the St John’s Cadet 
Program’s effect on young people.  All schools 
should implement a similar program so all young 
people can access such a wonderful, confidence 
building and empowering program. 



What new program / initiative would you like 
to see implemented in SA’s public schools? 

• SA-BEST continues to actively campaign for the 
availability of free period products in all SA public 
schools. 

• It is a sad fact schoolgirls are missing school 
because they do not have access to products. 
Last year the former government committed 
$450,000 over three years to assist schools 
implement their own distribution programs.  While 
this is a start, this small budget is nowhere near 
enough. In contrast, Victoria has committed $20.7 
million!

• Period products should be freely available to all 
school kids, just as toilet paper is. They are a 
necessity, not a luxury.
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Hon Connie Bonaros MLC –  
SA Best

What are your top 3 education priorities? 

• Educational equality, including for students in 
regional and remote areas and particularly for 
Indigenous students, with new Census data 
revealing Indigenous teenagers are four times 
more likely to drop out of high school before 
finishing Year 10.

• Reduced class sizes.

• Teaching consent and respectful relationships.

Connie Bonaros is SA-BEST’s education spokesperson. She was elected to the Legislative Council 
at the 2018 state election and is a passionate and determined crusader for child protection, criminal 
and social justice issues.

What are your top 3 children’s wellbeing 
priorities? 

• Mental health education and supports.

• Addressing bullying and harassment in the school 
yard.

• Tackling the negative impacts of social media.

What school program or initiative is making 
a positive difference in SA’s public schools? 

• As an ambassador for Kickstart for Kids in its 
fight against period poverty, I have witnessed 
firsthand the amazing work it does to help SA 
schoolkids who would otherwise go without.

• KickStart provides over 50,000 breakfasts to kids 
across 350 South Australian schools every week, 
distributes 10,000 sandwiches for lunch and also 
sanitary items to students in need. 

What area of SA’s public education has the 
greatest room for improvement?

• Young Australians are the most likely to experience 
high or very high levels of psychological stress. 
Youth suicide rates are also shockingly high. We 
have real concerns the wellbeing of students has 
reduced further in the past few years in response 
to the impacts of the COVID-19 pandemic and 
the increase in reports of self-harm. 

• Now more than ever, adequate mental health 
supports are required in our schools, requiring 
increased resourcing. 

What is an aspect of public education that 
SA is doing very well? 

• Encouraging participation in sport by expanding 
the Sports Voucher program for children in 
Reception to Year 9. It provides an opportunity 
for participation in various sporting activities 
including swimming so all kids may enjoy not 
only the physical benefits of exercise, but also 
the mental and social advantages.
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Are Australian Students 
Environmentally Competent
By David Knuckey

A new report, compiled from the OECD’s 2018 international 
PISA tests, shows how environmentally aware and engaged 
our students are, compared with the rest of the world.

‘In 2000, Paul Crutzen and Eugene Stormer suggested that the 
world has entered a new epoch, the Anthropocene - derived from 
the Greek words anthropo ‘man’, and cene ‘new’, and stands to 
indicate an age in which human activities significantly affect the 
Earth’s climate and ecosystem.’

The world’s youth will be most affected and in recent years there 
has been high-profile activism by school students in regard to 
climate change. So, how environmentally aware, responsible and 
active are today’s youth – and how do Australian students compare 
with the rest of the world?

Students’ Awareness Of Climate Change 

79% of students, worldwide, report being familiar with or knowing 
something about global warming and could explain the issue in 
broad terms.

Australia’s students rank above-average in awareness, at 83% 
- ranking 7th out of 34 countries.

Boys report higher levels of awareness of nuclear 
waste, the increase of greenhouse gases in the 
atmosphere, the use of genetically modified organisms 
and the consequences of clearing forests for other 
land use. Girls reported higher levels of awareness 
of water shortage, air pollution and extinction of plants 
and animals. Similarly, while boys scored higher in 
physical, and earth and science areas, girls performed 
better in biology.

Students’ Care For The Environment

78% of students in OECD countries state that looking after the 
environment is important to them. 

In terms of care, Australia’s students are placed below the OECD 
average, with 77% - ranking 17th. 

Overall, students from socio-economically 
disadvantaged backgrounds are less likely to care 
about the environment and be aware of environmental 
issues than students from more advantaged 
households. On average, they also have lower science 
achievement scores, engage less in pro-environmental 
behaviours and are less likely to be environmental 
sustainability all-rounders.

DELSA/ELSA/WD/SEM(2022)8  21 

YOUNG PEOPLE’S ENVIRONMENTAL SUSTAINABILITY COMPETENCE 
Unclassified 

Individuals’ and policy makers’ resources, including time and attention, are scarce; therefore, behavioural 
decisions and support for policies and concrete actions to promote environmental protection often depend 
not only on how many individuals are familiar with an issue, but also on how familiar they are with other 
issues that could potentially compete for time, attention and financial resources. By contrast, in 2015 and 
2006, students were asked for detailed information about their awareness of a range of environmental 
challenges, making it possible to compare awareness of different environmental problems and examine 
how awareness evolved over time (see Box 2.2).  

17. Figure 2.2 illustrates the percentage of students who reported either being familiar with or knowing 
something about climate change and global warming and could either explain such problems well or in 
broad terms. In 2018, throughout EU countries, 78% of 15-year-old students (and 79% throughout OECD 
countries), i.e. the vast majority, reported being aware of climate change and global warming. Countries 
differed little in levels of awareness: levels of awareness of climate change and global warming were higher 
than 85% in Korea, Canada and Ireland and lower than 70% in Bulgaria, the Slovak Republic, Israel and 
Romania. 

Figure 2.2. Students’ awareness of climate change and global warming, by country (PISA 2018) 

Percentage of 15-year-old students who reported being aware of climate change and global warming 

 
Note: The figure shows the share of students knowing about (‘I know something about this and could explain the general issue’) or being very 
familiar with (‘I am familiar with this and I would be able to explain this well’) the topic of climate change and global warming. Light colours denote 
values that are not significantly different from the EU average at the 5% significance level. Topics are sorted in descending order of students’ 
global mean awareness for available EU and OECD countries. 
Source: Calculations based on OECD (2018[12]), PISA 2018 Database, https://www.oecd.org/pisa/data/2018database/. 

18. Figure 2.3 illustrates average levels of awareness of different issues of global significance 
throughout EU and OECD countries. On average throughout EU and OECD countries, a larger proportion 
of students reported being very familiar with or being able to generally explain problems surrounding the 
equality between men and women; migration; hunger or malnutrition; and climate change and global 
warming. The percentage of students who reported being familiar with or knowing something about these 
three issues was around 81%, 80% and 78% for the two latter topics, respectively, throughout EU countries 
and 83%, 79%, 78% and 78% throughout OECD countries. In contrast, a comparatively lower share of 
students reported being familiar with topics such as international conflicts and global health. In 2018, on 
average throughout EU countries, only 67% of students reported being familiar with topics related to 
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YOUNG PEOPLE’S ENVIRONMENTAL SUSTAINABILITY COMPETENCE 
Unclassified 

that looking after the environment was important to them, the largest share throughout all EU and OECD 
countries. Among those countries where more than eight in ten 15-year-old students reported that looking 
after the environment was important to them were Costa Rica, Korea, Colombia, Mexico, Chile, Hungary, 
Spain, Romania, Lithuania and Turkey. By contrast, fewer than seven in ten 15-year-old students in 
Austria, Germany and the Slovak Republic reported that looking after the environment was important to 
them. 

Figure 2.1. Students’ care for the environment (PISA 2018) 

Percentage of 15-year-old students who reported that looking after the environment was important to them 

 
Note: The figure shows the share of students who ‘Agree’ or ‘Strongly agree’ with the statement ‘Looking after the global environment is important 
to me’. Light colours denote values that are not significantly different from the EU average at the 5% significance level. Countries are sorted in 
descending order of students’ average care for the environment for available EU and OECD countries.  
Source: Calculations based on OECD (2018[12]), PISA 2018 Database, https://www.oecd.org/pisa/data/2018database/. 

2.2. Embracing complexity in environmental sustainability 

15. Embracing complexity in sustainability refers to ‘how well learners have developed systemic and 
critical thinking to better assess information and frame current or future challenges as sustainability 
problems’ (see Chapter 1). Embracing complexity in sustainability requires learners to be aware of specific 
problems that threaten environmental well-being but also to have developed the scientific skills that are 
needed to understand the scientific underpinnings of such problems. This section considers evidence from 
the 2018, 2015 and 2006 editions of PISA to illustrate how aware 15-year-old students are of key 
environmental challenges as well as their understanding of scientific problems, their ability to explain 
phenomena scientifically, to evaluate and design scientific enquiry and to interpret data and evidence 
scientifically.  

16. In 2018, students were asked how familiar they considered themselves to be with a range of global 
challenges, among which were climate change and global warming. Climate change and global warming 
are key environmental challenges that have grown in gravity over the past decades. Therefore, 2018 PISA 
data can be used to evaluate 15-year-old students’ familiarity with a key environmental challenge, as well 
as how this level of awareness compares to levels of awareness of other challenges the world faces today. 
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Figure 2.10. Students’ environmental self-efficacy, 2018, by country (PISA 2018) 

Percentage of 15-year-old students who reported being very self-efficacious 

 
Note: The figure shows the share of students with high levels of self-efficacy regarding the following environmental topics: ‘Explain how carbon-
dioxide emissions affect global climate change’, ‘Explain why some countries suffer more from global climate change than others’, ‘Discuss the 
consequences of economic development on the environment’ with answer options ‘I could do this easily’, ‘I could do this with a bit of effort’, ‘I 
would struggle to do this on my own’ and ‘I couldn’t do this’. Students are defined as having high levels of self-efficacy if they either report ‘I 
could do this easily’ in one of the topics or report ‘I could do this with a bit of effort’ for all topics. Light colours denote that shares are not 
significantly different from the EU average. Countries are sorted in descending order of students’ environmental self-efficacy. 
Source: Calculations based on OECD (2018[12]), PISA  2018 Database, https://www.oecd.org/pisa/data/2018database/. 

33. Figure 2.11 suggests that throughout EU and OECD countries, students feel most confident about 
their ability to explain the different reasons why people become refugees and least confident about their 
ability to establish a connection between the prices of textiles and working conditions in the countries of 
production. With regard to self-efficacy concerning environmental issues, in 2018, 70% in EU and 72% in 
OECD countries reported they could discuss easily or with a bit of effort why some countries suffer more 
from global climate change than others. Slightly fewer students, 63% of students in EU and 65% of students 
in OECD countries, reported that they could discuss easily or with a bit of effort the consequences of 
economic development on the environment. Finally, 59% of students in EU and 61% of students in OECD 
countries, reported that they could discuss easily or with a bit of effort the consequences of economic 
development on the environment. Students’ self-efficacy varies not only between topics but also largely 
within topics. While students’ confidence regarding explaining carbon-dioxide consequences ranges 
between 40% in Romania and 81% in Korea, explaining why countries suffer from climate change ranges 
between 54% in the Slovak Republic and 79% in Lithuania. 
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YOUNG PEOPLE’S ENVIRONMENTAL SUSTAINABILITY COMPETENCE 
Unclassified 

Colombia were the countries where over 8 out of 10 15-year-old students reported having saved energy 
for environmental reasons, while in the Slovak Republic, Italy, Latvia and Bulgaria, close to only around 6 
out of 10 15-year-olds did so. 

Figure 2.13. Students’ energy consumption, by country (PISA 2018) 

Percentage of 15-year-old students who reported reducing energy consumption for environmental reasons 

 
Note: Figure shows the share of students engaging in energy consumption. Light colours denote that shares are not significantly different from 
the EU average. Countries are sorted in descending order of students’ engagement in energy consumption.  
Source: Calculations based on OECD (2018[12]), PISA 2018 Database, https://www.oecd.org/pisa/data/2018database/. 

37. Figure 2.14 shows the percentage of 15-year-old students who in the same year reported 
participating in (collective) activities in favour of environmental protection. While, in Turkey, the highest 
share of students reported participating in activities in favour of environmental protection was almost 70%, 
the following countries with almost 10-percentage-points-lower participation rates are Colombia and Costa 
Rica. In Estonia, Ireland, Italy, Germany, France and the United Kingdom, fewer than 3 in 10 students 
reported participating in activities in favour of environmental protection. Interestingly, while in most 
countries individual and collective forms of participation went hand in hand (such as in Turkey, Colombia 
and Mexico, where both forms of participation were widespread and in Italy, Germany, France and the 
United Kingdom, where engagement was comparatively low), in other countries, such as Bulgaria, 
individual forms of participation were comparatively low but collective forms were comparatively high. 
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YOUNG PEOPLE’S ENVIRONMENTAL SUSTAINABILITY COMPETENCE 
Unclassified 

Figure 2.14. Students’ participation in environmental protection activities, by country (PISA 2018) 

Percentage of 15-year-old students who reported participating in activities in favour of environmental protection 

 
Note: Figure shows the share of students engaging in environmental protection activities. Light bars denote that shares are not significantly 
different from the EU average. Countries are sorted in descending order of students’ engagement.  
Source: Calculations based on OECD (2018[12]), PISA 2018Database, https://www.oecd.org/pisa/data/2018database/. 

38. Figure 2.15 suggests that, in general, in countries where more 15-year-old students engaged in 
individual forms of pro-environmental behaviours, students were also more likely to engage in collective 
forms of pro-environmental behaviours. At the same time, in a number of countries, collective forms of 
pro-environmental behaviours were considerably more prevalent than what would be expected given 
participation in individual forms of pro-environmental behaviours and vice versa. For example, in 2018, 
Slovenia was one of the countries where the largest share of students reported reducing energy 
consumption at home to protect the environment (78% of students reported doing this), but where students 
were below the EU and OECD averages when participation in activities in favour of environmental 
protection was considered (32% of students reported doing this). By contrast, Lithuania and the Slovak 
Republic were countries where, in 2018, 15-year-old students were most likely to report participating in 
activities in favour of environmental protection (49% and 46% of students reported doing this), but were 
least likely to report reducing energy consumption at home to protect the environment (67% and 63% of 
students reported doing this). 
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Slovenia, over 95% of 15-year-olds attended such schools. Colombia, the Netherlands, Croatia, Bulgaria, 
Italy and Israel are the only countries where fewer than three in four children attended schools with formal 
curricula guiding the teaching of climate change and global warming.  

Figure 5.3. Curricula on climate change and global warming, by country (PISA 2018) 

Percentage of 15-year-old students attending schools where school principals report that a formal curriculum guided 
the teaching of climate change and global warming 

 
Note: The figure shows the percentage of 15-year-old students attending schools where school principals report that a formal curriculum guided 
the teaching of climate change and global warming. Countries are sorted in descending order of the share of students. Light blue colours denote 
that the share of students does not significantly differ compared to the EU average at the 5% significance level. 
Source: Calculations based on OECD (2018[12]), PISA 2018 Database, https://www.oecd.org/pisa/data/2018database/. 

93. Since Figure 5.3 reveals that in most countries, virtually all students attended schools where 
national curricula guided the teaching of climate change and global warming. It is not surprising that few 
differences exist in the percentage of students who attended schools with a socio-economically 
advantaged and disadvantaged intake with respect to the use in their school of formal curricula guiding the 
teaching of climate change and global warming. Figure 5.4 provides results from the PISA ESCS index 
and shows that, in 2018, differences were greater than 10 percentage points only in the Netherlands, 
Colombia and Luxembourg. Whereas students in the Netherlands and Colombia who attended schools 
with an advantaged intake were more likely to have their teaching on climate change and global warming 
being guided by formal curricula, in Luxembourg, students who attended schools with a disadvantaged 
intake were more likely to have their teaching on climate change and global warming guided by formal 
curricula. 
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Percentage of 15-year-old students attending schools where school 
principals report that a formal curriculum guided the teaching of climate 
change and global warming

Student Energy Consumption

71% of students, worldwide, reported reducing energy consumption 
for environmental reasons.

Australia placed below the OECD average, with 69% - ranking 
17th.

Student Activism

Australia’s students ranked below the OCED average on every 
question related to environmental activities – including, choosing 
ethical products, boycotts, visiting websites on social issues, 
signing petitions and keeping themselves informed on social 
media.

Curricula On Climate Change

88% of students attend schools where principals reported that a 
formal curriculum guided the teaching of climate change.

Australia ranked 23rd, but still above the OECD average, at 90%.

Source: OECD Social, Employment and Migration Working Papers No. 274. 
Young people’s environmental sustainability competence: Emotional, cognitive, 
behavioural, and attitudinal dimensions in EU and OECD countries. 30 August 
2022.

Students’ Environmental Self-Efficacy 

Students were asked the extent to which they could explain, 
discuss and understand certain environmental issues – such as 
Carbon emissions, economic impacts on the environment and 
why some countries suffer more from climate change.

Worldwide, 58% of students reported high levels of self-efficacy 
regarding environmental topics. 

Australians again placed above the OECD and EU averages, with 
62% - ranking 8th.
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SHINE SA’s Quick Guide to the 
Menstrual Cycle & Periods
By Faye Williamson

SHINE SA has recently launched: A Quick Guide to the 
Menstrual Cycle & Periods. This is a free resource for young 
people which aims to demystify periods and provide helpful 
information on periods. This year SHINE SA is celebrating 
their 50th year!

The guide comes after the Commissioner for Children and Young 
People produced the Menstruation Matters report in 2021, which 
addresses the impact of menstruation on wellbeing, school 
participation and attendance, and involvement in educational, 
sporting and social activities.

“Many young people told me about the stigma they associate 
with menstruation, about the lack of knowledge they have 
about their bodies, about the lack of information they have 
about how to manage their periods, and how period pain is 
rarely acknowledged or taken into account in relation to their 
school performance or attendance.”

It can be hard to get accurate and helpful information for people 
getting their period for the first time. The free guide has been 
developed to help young people understand their periods and 
answer the questions young people may have, for example: What 
is a period? Why do we have periods? What is a menstrual cycle? 
What period products should I use? and more. The guide is 
complete with useful infographics. 

The guide is available as a physical booklet or downloadable 
online.

The physical booklet is useful for educators, counsellors, support 
workers, parents and carers.

The online resource can be accessed on the SHINE SA website.

For more information visit shinesa.org.au

You can also call SHINE SA’s Sexual Healthline on 1300 883 793
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Governing Council Training

14 Term 4 2022

Enquire about SAASSO training sessions today!
Call SAASSO on 8223 2266 or email admin@saasso.asn.au to discuss your council’s training needs. 

The session was fun and 
interesting, well done! 

I found the session very 
helpful, as a new 
Governing Councillor.

Excellent info. Very 
knowledgeable. 

It was very valuable.

Well worth the time!

FANTASTIC!I’m a first timer, did not have any 
expectations. Very knowledgeable! 
Super friendly.

Thank you for your time 
and clarifications.

Great session – thank you. 
Good pace – relevant.

Superb instructor who was very helpful and provided great 
insight to develop our knowledge in an accessible way. 

Excellent presentation!
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Introduction to Governance OSHC

As a governing councillor, you 
determine the strategic direction of 
your school, develop policies, 
approve and monitor its budget and 
run its OSHC and Canteen.

This session provides an 
introduction of the role of your 
Governing Council.

Session covers:

• Governance vs. management

• Council members

• Meeting rules

• Governing Council roles

• Policies

• Site Learning Plan

• Criminal History checks

• Committees

The Governing Council is the legal 
operator of an OSHC service in a 
public school. As such you are also 
the employer of all staff at your 
OSHC.

Whether you are considering 
starting an OSHC or already have 
one in your school, this session will 
help you deliver a service that 
meets the needs of your community.

Session covers:

• Role of the Governing Council

• Role of the Principal

• Role of the OSHC Director

• OSHC Committee

• Financial Management

• Quality Assurance

• National Standards

• Employment

• OHS&W

• Criminal History checks

Meeting Procedures

Do you know when to call a “point 
of order”, or the difference between 
substantive and procedural 
motions? If not, this program is  
for you.  

Regardless of how informal or 
formal your meetings, this session 
will help your meetings run 
smoothly, deal with the business 
at hand, satisfy legislative 
requirements and guarantee every 
voice is heard.

The session also covers your 
Annual General Meeting and Code 
of Conduct.

School Budget

The Governing Council sets the 
School Budget.

Session covers:

• Revenue

• Expenditure

• Budget Development Process

• Materials & Services Charge

• Role of Treasurer

• Role of Finance Advisory 
Committee

• Governing Council Report

• Annual Reporting

*Fees apply.





Dads with an opportunity to put the 
fathering fundamentals into practice.

•  Sharable ‘at home’ activities for schools 
to use when encouraging father-family 
connections out of school hours.

•  Access to The Fathering Project face-
to-face and online events, including 
connecting with other centres or 
hearing from learning and development 
experts.

Every community is different, so schools 
can choose from three levels of support 
(with varying pricing) that suits them, with 
the research suggesting a three-year 
commitment provides optimal outcomes 
for schools, fathers and students. 

For more information visit,   
https://thefatheringproject.org/

Father Engagement

At the core of all the school programs is 
the active and positive connection of 
students with their father or father figure. 
Schools are provided with a range of 
resources and activity ideas, designed 
specifically to appeal to Dads, that will 
support schools in making father 
engagement a success.

Depending on the program schools 
choose, father engagement activities and 
resources provided may include –

•  Ideas and guidance for holding ‘Dads 
Only’ events for fathers and father 
figures to connect with the school and 
learn from each other.

•  Ideas and guidance for holding ‘Dads 
and Kids’ events at your school to 
connect families in a fun way, providing 
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The Fathering Project
By Faye Williamson

Research shows that schools that 
specifically target fathers will see better 
outcomes for students.

When fathers participate in school 
activities, meetings and events, children 
enjoy school more, are less likely to have 
behaviour issues and are more likely to 
participate in extracurricular activities. 
Children are also more likely to engage 
more in school and perform better 
academically. Other benefits include:

• Increased student connectedness with 
school.

• Increased physical activity and better 
health outcomes.

• Increased self-esteem and resilience.

• Reduced bullying behaviours.

• Reduced delinquent behaviours.

• Reduced engagement in unhealthy and 
risky behaviours.

• Reduced alcohol, tobacco and drug 
use.

• Increased social responsibility and 
social maturity.

• Reduced suicide and self-harm.

• Reduced substance abuse.

The Fathering Project supports schools 
in three key areas.

Family Partnerships

The Family Partnership component 
provides schools with access to online 
tools and evidence-based resources to 
support school partnerships with families, 
with an emphasis on engaging fathers 
and father figures.

Digital Packages for Schools

Easy to download content with a focus on 
fathering. The materials are for schools to 
share with families, and for use with 
educators and staff for learning and 
development.
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Queer Young People in Australia
2021 Youth Barometer
By David Knuckey

A new study from Monash University, reveals ‘striking’ findings 
in the areas of mental health, education and employment for 
Australia’s queer youth population.

Queer young people can have markedly different 
experiences of belonging and exclusion. Some 
experience significant stress about interacting with 
other students and educators. Too many rate their 
mental health as poor and do not receive sufficient 
support.

While queer young people had similar overall levels of education 
satisfaction as heterosexual / cisgender young people, there are 
clear differences in experience. 

Compared with the ‘general population’ survey respondents queer 
young people were:

• 21% less likely than the broader sample to feel like they belong 
at their school

• 21% less likely to be satisfied with their learning about 
environmental issues

• 27% less likely to be satisfied with the health and mental support 
in their school.

“While queer young people 
had similar overall levels of 
education satisfaction as 
heterosexual / cisgender 
young people, there are clear 
differences in experience.”

Queer young people had more extreme satisfaction levels in their 
social relationships with other students – they were more likely 
to report being either very satisfied or very dissatisfied.

Feelings of safety and comfort also differ – with queer students 
feeling less safe at school than at university or TAFE.

• Queer young people were 33% more likely to experience stress 
when interacting with other students.

• Queer young people were 11% more likely to experience stress 
interacting with teachers.

Compared with the broader Youth Barometer 
population, queer young people were more than twice 
as likely to declare that sharing a similar ethnic or 
cultural background with others is not at all important 
for them to feel like they belong.

The survey also found that queer young people are 1.4 times 
more likely than heterosexual and cisgender people to rate their 
own mental health as poor or very poor.

The report also concluded that queer young people can face 
challenges when accessing support. 32% of trans people who 
sought help from a psychiatrist in relation to their gender identity 
were not satisfied with the service.

Queer youth were also 84% more likely to have sought and 
received mental health support in the last two years. 

They were 71% more likely to have sought but not received support 
in the same period.

“The survey also found that 
queer young people are 

1.4 times more likely than 
heterosexual and cisgender 

people to rate their own mental 
health as poor or very poor.”
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Recommendations For Teachers And School Leaders

The report makes recommendations for educators.

It is essential to create environments which positively 
represent queer identities and topics … teachers and 
school leaders play an important role in meeting this 
goal and should be confident and comfortable to adopt 
queer-inclusive practices.

• Adapt and implement evidence-based policies, such as 
Bartholomaeus and Riggs policy for transgender and non-binary 
people, in their settings.

• Undertake inclusive classroom training and explore queer-
inclusive teaching resources, such as All of Us, to consider 
how to positively discuss queer topics in the classroom.

Source: Queer Young People In Australia: Insights From The 2021 Australian 
Youth Barometer. The Monash Centre for Youth Policy and Education Practice. 
Monash University.

“It is essential to create 
environments which positively 
represent queer identities and 
topics … teachers and school 

leaders play an important 
role in meeting this goal...”
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Grandparents and Childcare
By Faye Williamson

Being a grandparent means taking on a new family role. For 
some grandparents, this role involves connecting with family 
through visits and whole family activities. Other grandparents 
take a more active role, helping to look after grandchildren, 
and supplementing or substituting other kinds of childcare. 

The ‘Grandparents and Childcare in Australia’ research report by 
the Australian Institute of Family Studies focuses on this caring 
role, exploring grandparent childcare from the perspective of the 
grandparents themselves.

A total of 2,383 survey respondents self-identified as grandparents. 
Given the over-representation of females in this survey, most of 
them were grandmothers.

Grandparents providing childcare

Two in five grandparents with a grandchild aged under 13 years 
were providing some child care.

Grandparents were more likely to provide care to younger children. 
The proportion providing childcare was higher (63%) if the 
youngest grandchild was under 10 years rather than 10–12 years 
(33%).

Grandparents with younger grandchildren were also more likely 
to provide childcare once a week or more.

Grandparents who lived closer to grandchildren were more likely 
to provide childcare. Grandparents’ age and health also made 
a difference to whether they were likely to provide childcare.

Whether grandparents worked or not made no difference to 
whether they provided childcare. However, those working full-time 
hours were less likely to provide long hours of childcare.

Grandparents more often provided childcare on a casual or 
occasional basis (62%), compared to regularly (39%) or school 
holiday (26%) childcare. About one in five grandparents provided 
a combination of these.

Reasons for grandparent childcare

Grandparents gave a variety of reasons for providing childcare 
- many giving multiple reasons.

• 64% provided childcare while parents worked or studied.

• 45% provided childcare to give parents a break.

• 32% provided childcare while parents undertook other activities 
(e.g. social or sporting).

• 15% provided childcare for other reasons.

Frequency of child care by grandparents, by age of youngest child



Other motivations for providing childcare included:

• wanting to spend time with grandchildren (96% agree/strongly 
agree).

• helping their children in other ways [than financial] by providing 
support and care to the grandchildren (93% agree/strongly 
agree).

• preferring the grandchildren were not cared for by strangers 
(77% agree/strongly agree).

• helping children financially by reducing their childcare costs 
(71% agree/strongly agree).

• feeling they could not say no when asked (28% agree/strongly 
agree).

The experience of providing childcare

Providing childcare was typically a positive experience for 
grandparents - 97% reported they enjoy providing the care. 

Nearly half the grandparents indicated that providing childcare 
could be tiring. But even among these grandparents, most said 
that they enjoyed providing the care and that it increased family 
connections.
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“Providing childcare was typically a positive experience for grandparents”

Grandparents on grandparenting

More than 1,000 grandparents provided a comment about 
their grandparenting in the survey.

I enjoy it very much and they are always pleased to 
have me care for them. It’s a wonderful time watching 
them grow up and learn things.

Grandfather, aged 66

Proportion providing occasional, regular and school holiday care among grandparents providing child care, by usual 
weekly hours of care provided

Although tiring, caring for our grandchildren is the most 
joyful and meaningful activity we have, the time we 
didn’t have as parents, we now have to care for and 
enjoy our grandchildren. We are also aware this is a 
window of opportunity of about five years in each child’s 
lives before they branch out into the wider world.

Grandmother, aged 74dd
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OECD Country Note
By Gino Amato

The OECD’s Education At A Glance report shows how the 
world’s nations are performing in education. 

The accompanying ‘Country Note’ shows us how Australia is 
doing against these international standards.

Access To Education

45% of Australian children under 3 are enrolled in early childhood 
learning – the OECD average is 27%.

56% of Australian children aged 3-5 years are enrolled in early 
childhood education – below the OECD average.

In Australia, women are 51% of those graduating high school – the 
OECD average is 55%.

Men make up 50% of vocational graduates – OECD average is 
55%.

Australia is one of just 12 countries where vocational graduates 
have direct access to tertiary education.

Business, administration and law make up 32% of new entrants 
to tertiary education in Australia – similar to most OECD countries.

In Australia, 88% of adults with tertiary ICT qualifications are 
employed, yet ICT makes up only 7% of new students – the OECD 
average is 6%.

‘Enabling students to enrol on a part-time basis is an important 
way to facilitate access to tertiary education.’ The share of part-time 
students in Australia is 38% - worldwide it is 22%.

Output And Impact Of Learning

Between 2000 and 2021, young adults with a university degree 
increased 21% worldwide – in Australia this increased by 23%: 
from 31% in 2000 to 54% in 2021.

Across the OECD 14% of young adults still left school without a 
qualification – in Australia this is 9%.

In Australia, 47% of women without a high school qualification 
were employed – compared with 70% of men.

In Australia, 84% of women with a tertiary degree were employed 
– compared with 91% of men.
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Investment In Education

Australia spends 6.1% of GDP on primary to tertiary education 
– OECD average is 4.9%.

Public spending on education is 11.1% of total government 
spending – OECD average is 10.6%.

OECD countries spend US$ 9, 923 per primary student – Australia 
spends US$ 11, 340.

OECD countries spend US$ 11, 400 per secondary student – 
Australia spends US$ 14, 120.

At the tertiary level, Australia spends US$ 20, 625 per student 
– above the OECD average but similar to many other countries.

Teachers

‘The salaries of teachers and school heads are an important 
determinant of the attractiveness of the teaching profession, 
but they also represent the single largest expenditure item 
in formal education.’

In OECD countries, teacher salaries ranged from US$41, 
941 at pre-primary level to US$53, 682 at the upper 
secondary level – in Australia salaries range from 
US$66, 922 at pre-primary to US$63,079 at 
upper secondary level.

Between 2015 and 2021 the salary of lower 
secondary teachers increased by 6% in real 
terms across both the OECD and Australia.

Initial teacher training for primary and 
secondary teachers ranges from 2.5 to 
6.5 years across the OECD – In Australia, 
this is 4 years for lower secondary and 
primary teachers.



SAASSO Surveys

24 Term 3 2022

Have a topic you think we should survey?

Email us today - info@saasso.asn.au

www.saasso.asn.au/services/surveys

SAASSO’s surveys collect the opinions & perspectives of SA’s public school 
parents & staff on a variety of education and child wellbeing topics.

The immediacy of online surveying, enables SAASSO to capture  
parent / educator feedback as issues occur; facilitating genuine community  

input into decision making.
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Leadership Award

Leader of the Year Award finalists
Charmaine Suares Howard - Preschool Director, Paradise 
Kindergarten
Grant Small - Primary Leader, Grange Primary School
Peter Cobb - Site Leader, Flaxmill School P to 6

Teaching Awards

Early Years Teacher of the Year Award finalists
Tamara Dobozy - Teacher, Pipalyatjara Anangu School
Fiona Brown - Aldinga Beach Children’s Centre
Eden Hills Kindergarten Team - Eden Hills Kindergarten

Credit Union SA Primary Teacher of the Year Award 
finalists 
Kerri Kelsh - Reception and year 1 Teacher, Miltaburra Area 
School
Labhaoise Upton - Teacher, Keller Road Primary School
Rosie Connelly - Teacher, Playford Primary School

Lumination Secondary Teacher of the Year Award 
finalists
Flor Groenen Rangel - Senior Spanish Teacher, School of 
Languages
Sarah Wills - Secondary Teacher, Bowden Brompton 
Community School
Trudy Surman - Learning Area Leader – the Arts, Para Hills 
High School

Inclusive Teacher of the Year (Disability) Award 
finalists
Ashleigh Calleja - Special Education Teacher, Gordon 
Education Centre
Bridget Dyson - Junior Primary Special Options Class Teacher, 
Clapham Primary School
Renee Mamys - Special Education Teacher, Victor Harbor 
High School Disability Unit

University of South Australia Team Teaching Award 
finalists
Lea Brodie and Tanya Roberts - Karoonda Area School
Kaurna Plains School Leaders
Pennington Children’s Centre

Specialist Awards

Aunty Josie Agius Award finalists
Ngarrindjeri Language Program - Meningie Area School
Alison Denee - Kaurna Curriculum Writer, Aboriginal Education 
Directorate
Curriculum and Learning, Tauondi College
ASETO Team - Murray Bridge High School

Site-based Support Award finalists
Aboriginal Education Team - Elizabeth Vale School
Facility Dog Program – WAVE - Wirreanda Secondary School
Kathy Stanton - School Support Officer, Elizabeth Downs 
Primary School

System Support Award finalists
Digital transformation supporting public education in 
uncertain times, ICT Services COVID-19 Response Team 
- ICT Services
Improving Early Reading - Literacy and Numeracy Practice, 
Curriculum Policy, and Standards
Supporting world leading digital teaching and learning in 
the country – ICT services

Community Engagement Award finalists
Cultural Area and Artefacts Education Learning Platform 
Role - Lincoln Gardens Primary School
Learning at Home - Curriculum and Learning Division and 
Communications Directorate
Learning Together Communities – Central Adelaide
Family Learning - Enfield Primary School

Public Education Awards 2022 
SAASSO would like to congratulate the finalists of the 2022 Public Education Awards – the showcase of 

excellence in our public education system. The winners will be announced at a gala event on Friday 4 November. 
The event will also be streamed on the Department for Education’s Facebook page. 

2022
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Nature Play
By Faye Williamson

There is widespread concern that 
children are not spending enough time 
in nature and that, as a result, they may 
be missing out on the potential benefits 
that nature has to offer. 

Emerging evidence indicates that nature-
based play and learning may have a 
variety of benefits for children’s social 
skills, learning, physical health and 
wellbeing.

Primary schools are an ideal setting to 
realise the potential of nature-based play 
and learning as a health promotion tool. 
A recent cross-sectional study investigated 
the perceptions of South Australian 
primary school staff surrounding nature-
based play and learning. 

Results indicated that South Australian 
public primary school staff believe there 
are a wide range of potential benefits for 
children’s health and wellbeing that may 
result from nature-based play and learning.
However, they are also confronted by 
barriers to its implementation. The most 

common of these include limitations in 
teacher knowledge of and confidence in 
nature-based play and learning, and 
limitations on time to fit these activities 
into an already crowded curriculum. 

The reported benefits of nature-based 
play and learning in schools

All 50 participants reported benefits of 
nature-based play and learning to 
students.

The most reported benefits were mental 
health (reported by 98% of participants), 
cognitive development (96%), connection 
to nature (96%), spending time outdoors/ 
in nature (96%) and risk-taking (96%).

The most reported benefits to staff and 
the organisation were reported to be 
engaging and developing relationships 
with students (reported by 90% of 
participants), development of personal 
practice (80%), developing a sense of 
community (74%) and improved staff 
wellbeing (74%). 

The importance of the perceived benefits 
for students, staff and organisation were 
reported by 47 participants. All benefits 
were rated as 6 or 7 (7 = ‘extremely 
important’) by at least 71% of participants.

Participant ratings for the value their 
school places on outdoor learning were 
provided by 47 participants. The median 
rating was 6, indicating it was considered 
very important.

The reported barriers to nature-based 
play and learning in primary schools

Barriers to nature-based play and learning 
were reported by all 50 participants.

The most reported barrier to nature-based 
play and learning included ‘teacher 
knowledge and/or confidence’ (reported 
by 68% of participants), ‘crowded 
curriculum’ (64%) and ‘lack of 
understanding or support from others’ 
(38%). 

Source: Nicole Miller, Saravana 
Kumar, Karma L Pearce & 
Katherine L Baldock (2022) The 
perceived benefits of and 
barriers to nature-based play 
and learning in South Australian 
public primary schools.
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A hilarious Christmas must-read! 

“‘Twas the night before Christmas, 
and all through the house, Not a 
creature was stirring, not even a 
mouse. Even though that mouse 
was curled up, fast asleep. The 
pong from its butt made everyone 
weep. What a stinky Christmas! But 
who has done the biggest fart of 
all?”

Book Reviews
By Faye Williamson

‘Twas The Fart Before Christmas
By Adam Wallac
Scholastic Publishing
Age 5-8

Hy-larious Hyena!
By Nazeem Hussain 
Scholastic Publishing
Ages 7-10

Inspired by the much-loved song 
from Tim Minchin, composer-
lyricist of Matilda the Musical.

“If you’re stuck in your story and 
want to get out, you don’t have to 
cry, you don’t have to shout. Even 
if you’re little you can do a lot, you 
mustn’t let a little thing like little 
stop you. We’re told we have to do 
as we’re told, but surely, sometimes 
you have to be a little bit...  
naughty!”

Sometimes You Have To Be 
A Little Bit Naughty
By Tim Minchin 
Scholastic Publishing
Ages 3-7

Comedian Nazeem Hussain brings us his 
first children’s book, and it certainly 
doesn’t disappoint.

“Harry is one HY-LARIOUS hyena, with 
unstoppable, legendary LOL-powers ... 
until one prank goes way too far and 
everyone nearly becomes lion lunch. Is it 
time for Harry to finally get serious? 
HYE-NO!”
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